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Introduction: the California Ethnic Heritage Progrann' 



The Calirorr>jq Etiinic Heritage Program was 
eslnblished by tlic Stat^ Department df Education 
hi mid-1974 to identify, evaluate, und annotate 
curriculum materials useful in the tcachitfg-of 
ethnic heritage studies in California public schools. 
The first year of the program wfis devoted to work 
with materials and resources for teachers in kindcr- 
prten through grade six, Prim^iry emphasis was 
placed on studies of the ethnic heritages of Native 
Americans, Asian Americans/Pacific islanders, 
Mexican Americans, and other Latin Americans or 
Spanish Americans, tiowever, because the program 
is governed by the concept of cultural pluralism, 
the heritages of mariy other groups aFe also 
recogniitcd, Tluis, tht heritages of Portuguese 
Amccfcans and Jewish Americans were selected as 
rcprcsentdtivc of cultural pluralism. 

Purpose and Design 6f the Program 

A grant from the U.S^^Office of Education under 
the Ethnic llcritage Studies Program (Elementary 
^ and Secondary Eduction Act, Title IX) enabled 
the State Department of Education to commence 
the program. The purpose of this grajit and 41 
^ other ethnic heritage grants in 1 974-75 was to: 

i , Afford students an opportunity^^o learn more* 
about the nature of their ownlicritagc and to 
study the contributions oy other ethnic 
groups in the United States, / < ^ 

' 2, Reduce the educational disadvantage and 
social divisivencss caused /ty personnct iirtd 
curricula that do not repbgnizc the cultural 
* innuences in Ihe tlvcs of in^lividuals and 
communities, 
3, Recognize the educaUonal gains that, can 
result from cultural pkiralism in a multiethnic 
nation, 

. 4, Engender in the citizens of our pluralis- 
' tic soci,ety intcrcuftural competence; self- 
acceptance, acceptance of one's culture, and 
acceptance of pcrs0ns of other cultures. 

To carry out the field work in the first year, the 
Department's lJureau Of Intcrgroup Relations con- 
- tracted with the offices of county superintendents 



of schools in Los Angeles and San Mateo counties 
to provide supervision, resources^ and services and^ 
to Organize county and school district te^ms of 
persons concerned with ethnic heritage stbdiess-in^ 
California public schools. Two county advisory . 
council's were also established on which' ethnie 
Organizations, schools, and institutions of higlier ' 
education were represented. The county- and " ^ 
school district teams, with the aid of the councils, 
. participated in revising, testing, and assessing the 
results oC using, the instruments described in this 
publication. 

Use of Screening apd Analysis Instruments 

The project design group Included state and 
county coordinators, special consultants, and rep-^ 
rescntatives of California's two other 1 974-75 
ethnic heritage studies grantees (the Japanese 
American Citizens League and Bakersfield Com- 
munity College), The design group decided that a 
screening instrument and an analysis instrument 
should be dev(^oped, reviewed by all those in- 
volveld^ in the program^ revised with their advice, 
and tested through application to a sample of 
existing'm^iterials. 

In ihe development of the instruments, several 
models wefe studied. Elements from some of the 
models^ were adapted to the Unique purposes of the 
California Ethnic Heritage Pr^^rany The models 
included the following; 

1 , Guidelines for Evaluation of fnsfrucfiortaf 
Materials for COfupHance with Content fie- 

, quirements of the Education Code (Sacra- 
mento; California St^ite Department of Edu- 
cation, 1974), This publication was approved 
by the California State Board of Education on 
September 12, 1974, Prepared by the Curricu- 
lun> Framewprks and Instructional Materials 
Selection Unit, California State Department 
of Education, the guidelines deal in part with 
cultural and racial diversity, ^ 

2, Ethnic Heritage Materials Analysis Instru- 
ment. This instrument wa^ developed and 
published by the Social Science Education > 
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Consorliuin, Inc., Boulder, Colorado, to ana- 
lyze social science curriculum materials under 
an ethnic heritage studies grant. The instru- 
ment is copyrighted (1974) by the con- 
sortiunv 

3. A. Guide to Textbook Evaluation, Dated 
September, 1974, tlijs publication was pre- 
pared and published by the Task Force for ' 
tlie Evaluation of Instructional MaterialSj a 
San Prancisco Bay Area groMp, 

4. /I .Guide to the Analysis of ScfioolboofC 
Content, This series of handbooks was pre- 
pared and published by the Far West Labora- 
tory for Educational Research and Devcloi>- 
jnenl, General Assistance Center, San Fran- 
cisco (October, 1974), 

5. ''Analysis of Conipliance-State Education 
Code/' This evaluation form was developed 
by the Japanese American Citizens League for 
application to social science texts proposed 
for adoption by the California State Board of 
Education, 

6; EPIE Materials Analysis Footh This instru- 
ment is used to analyze the instructional 
design of various kinds of educational mate- ' 
rials and is copyrighted ( 1 974) by tlia Educa- 
tional Products Information Exchange Insti- 
tute, New York City, 

Objectives of the Ethnic Heritage Program 

The long-range objectives of t^ie program- were 
to ide^itiTy uniform criteria and devise a procedure 
and format for llie review and assessment of all 
types of ethnic heritage instructional materials for 
use in kindergarten through grade twelve, instruc- 
tional materials in every discipline taught in tfie - 
public schools, not in the social scien^^es alorfc, 
were to be subject to examination. The review and 
)issessment were to embody the criteria, and the^ 
procedure was to be applied by any interested - 
person, not solely by educators or perschis well- 
grounded in the culture of a particular ethnic 
group, 

Participants in the program viewed ethnic heri- 
tage studies as strands that should appear through- 
out the curriculum, should be articulated with 
other appropriate subject matter on a thematic 
basis, and should not be offered as a supplement, 
addition, or option. They sought to identify gaps 
in traditional curricula that may have been caused 
by ignorance, bias, or lack of balance; and they 
aided the effort to make the total schooLprogram 
deiTTOcratiCj hospitable to differences, useful in the 
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development of intergroup understanding and of a 
positive image and identity for cliildren of every 
group, and representative of ethnic and cultural 
diversity. The participants were concerned with 
fairness and accurac>jf, in curriculum inaterialsas to- 
religious, occupationjil^ocioeconOmic, and sexual 
differences. However, j&nly matters relating to 
ethnic heritage were emphasized in the guide and 
instruments. The participants suggested that the 
guide and instruments could serve as models for 
future curriculum analyses dealing with other 
critical concerns. 

Results of (he Ethnic Heritage Program , 

Personal growth was the most valuable result of 
the development and testing program for the 
participants. By the end of the year, they had 
concluded that others using the instruments would 
also benefit from iisking the same questions; 
internali/Jng the same concerns; learning to distin- 
guish between ethnic and multiethnic perspective; 
and understanding more deeply (he reasons for, 
choosing one book or film instead of anoth'er. In 
this way children would be brought-to know and 
feel the meaning of their cultural roots in a 
pluralistic society. 

The printed and audiovisual materials examined 
in the process of field testing were only a sample of 
the innumerable quantity and variety^ of texts, 
supplejTientary books, guides, lesson plans, films, 
filmstrips, tapes, records, and other materials used 
in the schools. Tlie sample was limited' to ftems in. 
Bhglish, although these or similar uiiStTufncTrts 
could be applied to non-English materials, Ttie 
purpose, was not to develop a comprehensive or 
selective bibliography but to assess the relevance 
and effectiveness of the screening and analysis 
instruments. The instruments themselves, as repro- 
duced here (see Appendix A and Appendix B), are 
almost the same as those used by the review teams. 
Only a few minor revisions, based on field expe- 
rience, have been made to clarify the questions or 
improve the procedure, 

A limited number of copies of an annotated list 
of curriculum material's that wtre reviewed by two 
or more team members are available upon request 
from the Office of the San Male© County Super- 
intendent of Scfiools or the Office of the Los 
Angeles County Superintendent of Schools, 

The best use of the program's outcoities in the 
near future will be the training of teachers and 
otliers to identify and evaluate ethnic heritage 
curriculum materials and to fit the materials into 
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ttie frameworks of textbook selection, eurrieulum 
planning, and instruction. One such effort was 
inaLiguratcd in tlie SLimiiicr of 1 975 when an ethnic 
heritage team working in tlie Los Angeles Unified 
School District prepared a publication on multicul- 
tural curriculum design for kindergarten and grades 
one througii three for field testing in selected Los 



Angeles schools during the 1975-76 school yean It 
is expected that many California school districts 
will employ this publication as an aid to inservice 
■preparation of school staff in the history, culture, 
/and current problems of racial and ethnic minori- 
ties under the provisions of Education Code 
sections 13344 through ) 3344.4. 
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Faujy Assumptions 

EducationnI activity \s based upon beliefs, 
implied or explicit, that suggest the direction in 
which an activity Will go. In the review of ethnic 
heritnge materials Tor school use, certain beliefs or 
assumptions (the conventional wisdom) that seem 
woven into the. fabric of much of Amoucaw 
education arc significant. 

The conventional wisdom that exists in Ameri- 
can education about race and ethnicity leads to ^ 
multicultural curriculum that is compensatory, is 
selectively* but unsystematically included in school 
progrj'ms, and is often scparalf^V -Structured, It is 
the consensus of the ethnic ficritage design group 
that this conventional wisdom promises limited 
success at best for programs intended to enrich the 
tiiulticultural aspects of the total school experi- 
cnce, A few of the commonly held assumptions of 
the conventional wisdom are cxanihied tri this 
section* The design group suggests that these 
assumptions be given careful consideratioji before a 
review of specific materials is made: 

1 * There is only one right way (6 live, fo 
beiie^e. and to behave. One source of confusion 
about ethnic heritage material.relatcs to the'rea- 
sons for its inclusion in school programs. Some 
persons see its inclusioj? as a Strategy by which 
''outsiders'' can be brought into the mainstream: 
others sec it as a means of building pride and a 
stronger self-concept in the "outsider" Separate 
courses and ^centers may be necessary, but they 
should b(i subjected to the same scrutiny as an 
integrated, pluralistic curriculum that makes cre- 
ative use of diversity, 

2, Differences equal deficits. Sonic educators 
apparently believe that the members of certain 
minority groups that differ in language; race^ 
religion, cult:ure, or status from the miijority 
population are less uble, perka^js even genetically 
inferior. In sueh cases persons in the dominant 
society tend to regard themselves as normal and 
the members oT minority groups abnormal and 
deficient. Materials and resources are then selected 
that are compens;itory and remedial. 

3. Differences are strange and are, therefore, to 
be feared, avdided, or sirnpiy tolerated. According 
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to conimonly held assumptions of the conventional 
wisdom^ justification forta prejudicial view toward 
a group may be that gnpup's high achievement. 
Seen as an intellectual or economic threat, the 
high-achieving group, when no'defect can logically 
be attributed to that group, may become subject to 
the prejudicial view commonly ca*iscd by fear of 
the stranger. Minority religious groups that chal- 
lenge majority religious practices Mn the schools 
may be disliked as "un-American,'' If the customs 
and contributions of the itiinority groups are 
presented, they may be presented as somewhat 
quaint deviations frorp^4Jie desirable norm "rather 
than as equally v*lid^arts of a mosaic. 

4* Everyone in the United States has a common 
experience. This assun^ption leads to lin\itcd^ 
choices of curriculum, standardised tests and texts, 
and conventional teaching methodologies to which 
minority students often do not respond, A focus 
oVily on the similarities of the experiences that 
children and teachers bring into the Classroom . 
rather than on real differences eaii have an impor- 
tant influence on decisions made by administrators 
and teajchcrs* 

5. The victim is the source of prohieifis, preju- 
dices, and discriminatory practices. Some edii- 
Ciitor^ approach the matter of servjng a mixed 
population \^h an attitude that the source of 
problems, prejudices, and diserihitnatory pjcactices 
is the victim, partly because the victim is stereo- 
typed as a member of a minority group. Minority 
communities may, for example, be labeled as 
culturally deprived, overaggressiVc; or laxy* **lf 
tJiey would only change/' the conventional wiS" 
dom goes, *'they could succeed/' Political^ eco- 
nomic, and social r\:alities are ignored. Also igiiorcCJ 
is any suggestion that the source of difficulties nia^' 
be the dominant society's treatment of minority , 
groups in general and individual members of these 
groups in particular, 

6, Sitccessfui members of minority groups are 
seif'SufficicfU, Many persons believe that tlie tiTbm- 
bers of ethnic minority groups who have succeeded 
have done so wholly through their own efforts. An 
alternative assumption is that tlier» are conditions 
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iind meclii/iisms not rcailily- apjMircnt thiit^ n\<i 
those who succeed. These conditions nnd mecha- 
nisms may work differently for V^iffcrenL eUinic 
(;roups a I different times and under different 
conditions. The differences suggest ^hat an under- 
standing of the * experiences of one ethnic or 
^ftimigrant firoup may not be directly relevant for 
Understanding tfic experiences of another group. A 
variety of ethnic her^tJige materials is needed.- 

7. Thituj^ are^^xactly what they seem to bs. 
Many rtftlticators Eissumc that fjicts and 'events, 
especially those described in print, arc culiure-free 
and uncol6red by personal perceptions and defml- 
tions. TJii^ assumptiiprn has two by-products. I'lrsl, 
there may be aij uncritical^ ^lccep^an^cc of stan- 
d;irdi:icd test score*, widely *&sey materials, and 
much7repcatcd 'Tacts/' Second, a conviction may 

} 
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exist that recent tej;al and adnunistDrflivc manilates 
relating; to equal f opportunity have resulted in^ 
jnTiTiccliate and iSignincant -tmprovenients in both 
sctiopCarid society, A critical look>at most InsHtu- 
tions should leadfonc to an opposife^view. A large 
gap exists between 'mnndateg add rc^j^Ry, especially ■ 
as to the treatment of dive^;sity in*the schools. 
Where resources have been acquircoh^y sclTool 
systems, they art: often usee! in fjagiTiented fashioa 
and nre largely dependent on the wluni of. tjie 
individu^LcducatOr. \ ' ^ 

Thes^T assunVptions are not coniprelicr'islve. They ^ 
£irc merely a. few of the many commonly 1ield 
as.<iufiYptions thai. mu<;t be questioned If we arc to 
move beyond the use of token mlilticuUural 
. materiiiis to 'the inclusion of pluralistic ethnic 
heritaj;e matcnais in school curricuta. 



J 
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Procedure for the Analysis. tff Curriculum Materials 



The design group lias suggested lhal the best use 
of. the instruments contained in this publication is 
as a training aid to prepare teachers and other 
persons concerned with education to understand 
and internalize certain criteria relating to multi- 
ethnic and multicultural curricMia. Once the 
teachers and others have attained that understand- 
ing and internalizing, they wilt probably not 
continue to cCH^iplete the forms for e>ery book or 
' other material under consideration. The length and 
detail of the instruments. are necessary to identify 
sequentially the concerns that the design group 
believes to be essential to the process of etlinic 
l^ritage curriculum analysis. 

. Preliminary Screening Form 

^ The prelirrjinary screening form (see Appendix 
A) is to be used in determining whether an item of 
curriculuni material (guide, lesion plani book, film, 
filmstrip, record, tape, or other medium) seerns, on 
brief examination/ to justify full analysis or 
whether it should be rejected at the outset. The 
screening form requires only a sampling of con- 
tents and format and siioukl take little time to 
cOniplete.. ■ 

Curriculum Analysis Questionnaire 

The ethnic heritage curriculum analysis ques- 
tionnaire is specific ^nd detailed (see Appendix B). 
It is intended to provide the basis for a reconrinien- 
dation as to the use of an item in ethnib heritiige 
instruction. Tlie questfonnaire requires^ a -fuir re- 
view of the contents and format and'should be 
completed by at least two reviewers before any' 
action is ^taken. Whenever possible ihe review 
should include testing the material in a classi:dom. 
Before using the analysis questionnaire, the re- 
viewer should become thorbUghly familfar with its 
parfs and with th^ explanation given/ Then the 
reviewer should examine the. material thoroughly^ 
perhaps taking »=noteSj before answering any 
questions. 

The analysis questionnaire (as .well as the pre- 
l-irhinary screening form) has beeil designed to be 
used with a .variety of types of curriculum mate- 



riaT?nt;Not every question or criterion WilL^pfitv in 
every case. If a questi^ is not applicable, the 
revieVer should so indicate. The anaiys/s question- 
naire is to be fi^ed out sequentially; ttfl&refore, the 
reviewer should begin with the items on the first 
page. FJe or jhe should be luware of the followifig 
characteristics of the questions: 

Questions 1 through 6 are concerned with the 
* instructional purpose and design as stated by. 

the author or publisher and as indicated, by 
the title page, preface, or introduction. 

Question 7 is concerned with the physical 
quality and characteristics of the material. 

'^Questions 8 through 17 deal with the ethnic 
perspective of the material; that is, the treat- 
ment of specific racial and ethnic groups. The 
questions should be answered on the basis of 
a total impression of the oaaterial 
^^Question% 18 through 30 deal with th^j multi- 

, ethnic perspect-iye; that is, the nianher in 
whicli. the material may be used to teach, 
interrelationships in a society that values 
social, ethniCj^ arid cultural pluralism. The 
questions ^should be answered on the basis of 
a total impression of the material. 

Questions 31 through JP^'are concerned with 
evidence of biases that may limit the useful- 
ness of the material; teapher materials and the 
extent of necessary teacher preparation ; and 
techniques that may exist for assessing student 
progress in reaching instriictional objectives. 

Questions 40 throug/j 45 are summary in nature. 
^ They provide for a general evaluation of the 
material and zfi\\\^\ recommendation as to its 
use in ethnic heritage studies. . 

It is expected that the reviewer will examine the 
.material itself whenever nece^sary^ to clarify a 
jiidgment and. that the spaces for comments will be^ 
used wheneve^r a yes Or no answer requires qualifi- 
cation or extension. Examples and page numbers 
*. or other Citations should be given as often as 
possible, especialJi^if^the completed form is to be 
used in the proces^f decision making by a school 
or agency or in the writing of ah n'^t actions. 



Appendix A . . 

Curriculum Materials for Ethnic Heritage Programs : 

Preliminary Screening Form 

This preliminary screening form is to be used in determining whether an item ofcuiriculuin material (guide, lesson 
plan, book, Him,. filmstrip, record, tape, or other medium) seems, on bri^ examination, to justify full analysis or 
whelher it should be rejected at the outset- Only a sampling of contents and format is required. No item will be 
accepted for final analysis that does hot meet ail of the four criteria given in this screening form. 





Dutu of publication 


Author 


PrelLmindry rcvievkrtiT (p/inl name) _ ^ 


Publisher or source 


Date of this review 



I- Relevance (oheck ( ^ ] yes or no): ' v. 

The item should appear relevaht to the t^eaching of the ethnic heritage of one or more minority groups (e.g., Native' Americans, 
black Americans, Asian Americatis/PacifTc [slanders, Mexican Americans, other Latin Americans or Spanish Americans, 
Portugyese Americans, Jewish Americans) and/or to teaching about cultural 'diversity and pluralism in America. 





Yes 


■ No 


a. Does the content include a discussion of one or more minority gfoups within ih<^ United' 
. States? ^ 






b. Do the pictures or illustrations, clearly portray minority persons, places, or cultures? 






. c. Are persons (or animals rep reset) ting persons) of clearly different ethnicity portrayed in 
^ close, beneficial interpersonal relationships (e.g., as husband and wife, as friends, as work 
partners)? ^ ^'^^ 






d. Are characteristics portrayed in a way likely to counteract stereotyping (e.g., dark skin color 
shown as desirable, poor people shown sis worthy and contributing)? . - , r 






e. Does the content portray clearly ttie a'dvantages of*diversity among individuals or groups? 




* . 


r Is there other specin<?" evidence of appropriateness to ethnic heritage education? If so, 
specify under "Remarks." 







2. Appropriateness (check [ \ yes or no): . * 

The item should be appropriate to one or tn^jfe^rade levels from kindergarten through {^ade six. 





' Yes 


' / No 


f * 

a. U the vocabulary level appropriate for the intended grade level(s)? 






h* Is size of print and format appropriate for the intended grade level(s)? 







1.4 



V 



3NSlandards of quality (check [ ] yes or nq^; * 




\ 



The text, illustrations, format, iind gener'iil style^ sli^uld nieel standards hij^uenough that the use of' the item can be \ 
recommended. ' j' ' * ^ ^ 

'\ . f ' , . . ■ 







. No 


a. Are those features clearly appropriate to the intended purpose? 

^ . ^ 






' b. Is the presentation clejr? 






Is the item durable and noMoo expensive? ^ ^ 






: * ' J : w — 

d. Is ilic acslhetic quality good? . 

^ ■ ^ ^7 — E7 '■ ^ '■ 







The autiior(s) should avoici aT>y reference thai may be construed as gro^isly hostile, prejudice^, discriminatory, or adverse lo 23tf 
ethnic group. * \^ - *' ■ ^ ' . 





Yes 


No 


a. Do pictures 6r illustrations portray members of a minority group in nondemeaning wjiys 
(unless a mittgatihg explanation is given; e.g., shvcs presented as human, not faceless and 
Subservient)? 




J - 


Does the Jcxtual matter avoid negative allusions to minonty^persons (including demeaning 
terms) without mitigating explanii.tion? ^ 







Reviewer's recommendation: 

Recommended ^oi^ full review. 

Retnafks ^ 



Not recommended for full review. 
(Give reasons iinfler ^'Remarks/') 
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Appendix B 



V Curriculum Materials for Ethnic Heritage Program's 

Curriculum. Analysis Questionnaire 

Thh specific and detailed ciirriciiliim analysis questionnaire requires a full review of the contents and format ofeach 
item. A questionnaire for each item under review should be compl^jted ijfdcpendently by at-lcast two rcvifeweps before 
any action 1^ taJcen. Each reviewer shoiiid read Ibe material carefully, perhaps talcing note^, before answering any 
questions. Then the form should be filled out com^tely and sequentially. Use the spaces for cprtimenLs whenevef a 
"yes'' or "tio'' answer requires qualification or extension. Give examples and page numbers or other dtalio.ns wherever 
possible. Whenever feasible, the review should include testing the Qiaterial in the classroom. - 

This analy.sis h intended to provide the basis for a recommendation as to the use of an item in ethnic heritage 
instruction. ^ • 



Title . 


m 


D;itc ofpublicutJon 


Aulhot(s> 


ReyicwcT (prinl^amb) 


P\jblhhcr or source 


School ^ . ^ 


Edtlion (irp;irl of jujritj^j give tjtle.) ^ 




School districi \ 

* - 


Content ^rva 




[^Atc of thi^ review 



if correlated with course of instruction, specify: 



K Setting (cheek all applicable): 



□ Urban 



Type: 



□ Suburban 



□ Rural 



□ Guide □ Lesson plan ' □Book □Film □Record/tape 

□ Other (spccify)____ ! i \ 



Prqduclioti: 



tlCofnmercial 



Lenjgth (pages or limc)_ 



. How may copies b<; obtained?. 



□ Student " □Teacher * \\ □School district 



Year produced ^ 



This analysis is baiUiid upon (check alKapplicable) 

' r-i r ^ 

□ Review.orsludenl material - 




Available from source?. 



Price. 



□ Review of teacher JJ^lerial 



□ Use in own classroom 



□ Observation of use in another classrogin □ More extensive ttistiiq^^ 



Inshaiclibt^al Purpose and Design: 
I . Describe the general content and format of the material: 



\ 



/ 

2. What Is the instructional 'purpose of the worjc (e.g,, to improve communication skills, to facilitate understanding of diverse 
' groups, ai^d^o forth) as slated by the author or publtslier? 



3. What is its recommended role in the curriculum (e,g., basic textbook, supplementary unit, and so forth) as stated by the author 
or publisher? 



4. What rs its target population (e,fi,, grade level, ability level, socioeconomic status, and so forth) as stated by the author or" 
publisher? ' .-^ 

^ J* . 

ft, : I \ 

^ : 



5, What organj'i^^ition(s) or grOup(s) sponsor6cf the development of the material? 



6. What specialists were consulted m the development of the material (e.g., representatives of ethnic groups, representatives from 
different geographic areas, experts iniJifferenl disciplines)? ' . 



Physical Characteristics of tlie Material: ^ 

7, Describe in detail the quality of the physical characteristics <)f the material (e,g,, paper, binding, print, pictures or illustr^itions, 
recordings, labeling, manageability of" parts, auxiliary m'atcrials needed but no( supplied, and so forth): 



(Use spaces to check [/ ] or comnienu) 




Bbck 
American 


Asbn 
AfTjericaji/ 
Pacific 
Isbnder 


American 


Other 
' Lfltin Of 
Spanish 
American 


a 

Ponugucse 
American , 


AmficiCan- 


8. Are these racial ajid ethnic groups included in 
the material? 












i- 




9. Are these groups mentioned frequendy and 
integrated into the material? 












\ 


- 


10. Does the material show the unique experiences 
and characteristics of thes^i groups svithin the 
United States? 











* 






IK Are these groups shown as diversified and 
heterogeneous, ^v^th individuals portrayed tn 
diverse life situation^^Snd occupations? 




% 












L2* Are group members portrayed in a negative, 
patronizing, or stereotyped manner? Cite exam- 
ples and ^ve page numbers- 










I 






13. Are membersv of these groups portrayed as 
active Or problem-solving? 




\ 


> 










14. Arc the contributions of these groups to society 
presented or discussed? 
















15. Are the problems faced by these groups pre- 
s^j^ted or discussed? 
















16. Does the material provide perspectives^ of and 
expressions by members of these groups? 
















17- Does the material provide a fair and accurate 
porUTiyaJ of these groups? 

















Multiethnic Perspective (check [ / ] and comment): 
1 ■ 1^ 


Yes 


^No ' 


N/A . 


18. Arc. opporiuni tics provided for* students to examine in depth the values, beliefs, poinlS 
of view, and/ar expcrjcjiec^ of one or more ethnic groups? , 








19, Is the student cncouruged (6 develop and eXaniirie his/her own opimoris und values 
regarding eUuiie diversity? 

V 

T- 








20. Does the material foster appreciation of ethnic and cultural diversity as a positive value? 


.\ 






21^ Arc activities and experiences other than lliose common to the jnainstrcam culture or 
white middle class included^ \ 

^ J 


V ■ 






~ ' ' '■ ^ — ~ 

22. Does the treatment of ethnic groups show them us participathife in the mainstreain 
culture? 

■ i : ; 








23. Are persons of different ollmic groups show,n as in te(^»cting as equals? 






i 

( 


24. Are interr,<;l:itlonshjps among ethnic groups demonstrated? 






—I- 


25. Is the United States portrayed as having ^been^ developed by diverse groups in a 
pluralistic way? . \ . 

T ■ 

\ 
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Yes 


No 


, N/A 


26. Is the United States portrayed as a nation of differing groups that sometimes cojnpe<e 
Of conflict with each other? 

► - ' fl 








27. Is Ihc subject of prejudice or discrimination against eUinic groups portrayed or 
discussed? 








28, JfineqiuUes arc portrayed, are the eauscs ofroeqiiitics cje^jrly presented? 








29- Are the cultural differences of ellinic groups shown as having their own value and as 
making contributions lo society? 








30* Is <hc m^Jlerinl consistent :iJiroughout in portraying difrercut ethnic groups fairly and 
accurately? ' 








Biases m the Material (check ( ^ 1 and comment): 
31. Does IhC maierial reflect any religipus bias? 




* 




32, Oocs the matcriJil reflect any sex bias? 








33. Are any other biases apparent tliauwouid make liie materiat lesj; useful (e,g,, sectional, 
occupational, socioccononuc^ role siereolypcs. or physical stereotypes)? ^ 

. . ..V 











Vcs 


No 


N/A 


Teacher Maleriats (check [ V ] and comment): 

34. Does the tcachcr^s j^uklc or lesson plan help the Icachcr clarify the malcrial for Ihc 
sludent"? (ir dcncicncies exisi jn Uie student iniiicnal, does ttm leacber material make up 
for such defects?) ^ 

. ' 1 ' ^- ■ ' 








,35. Are the activities appropriate to the .material and the sugge:;ted student population? 
(Would they also be appropriate to differing etiinic, cultural, oj socioeconomic groups?) 

— t 








Teacher Preparation (check { ^ \ and comment); 

36, Before this material is used for the first time, would the teacher have to spend a long 
time preparrng for use? (How long? -Would special training be needed?) 

jr^^ ■ 








37, Would using the material on a tfay-to-day basis require much preparation time by thc^ 
teacher? (I low mucli?) 








tivaiuaiion j ecnniciucs tcnccK t v i a nu com men i ), 

38, t)oes the material provide 'Jny method of assessing the students' prior knowledge? 

T 




* 




39, Docs the material provide any metfiod of assessing the progress made by the student or 
lijs/her Current knowledge? (Do these evaluation tccfiniques cover only the basic subject 
matter, only his/her concepts of ethnic heritage, or both?) 


t 


> 
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Yes- 


No 


N/A 


oUmmary ^cnticK i V \ ana commcTiij, <i 

40- Docs the maicrial appear to make use of ihe correci methods, scope, and sequence (o 
achieve ihc in^irucf ional goafs and objective:; of the auihor? 




- 








4r, Do Ihc suggested activities promote a^^nuM^^ multicultural perspective? 


* 








■ 9 


42, Do the "evaluation techniques appear to be sufHcicnt? (Do they measure the degree to' 
which the student ha^astered the goals and objectives of the material?) 

.\ - . ■ ; 








* 

final Recommendation (check [ / ] and comment); 

43. Do you recommend the use of the matedai? \ f so, for what instructional purposes? 
'\ 

■> 








44. Do you have reservations about the use of this inaterlul? If so, please explain. 









45. E*lease jui^tify your final recommendation, (You may wish to do so by comparing this material with other matcrials'on the 
same theme,) ^ - 
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